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Mediating or transmitting cultural values and heritage is a 
process that comprises constant changes and revivals. It is a 
well-known fact that the value of content and knowledge 
increases as information is added up. Today, specific areas of 
knowledge are becoming more and more complex (Kovács, 
2007) (see the complexity and cohesion of cultural elements), 
while a complete “picture” contains the aspects of all the 
participants in the knowledge space. In the 21st century, “to 
know” something means that we are able to establish 
connections between a number of different elements available. 
‘This is how the approach develops according to which the 
process of learning is indeed tantamount to building a network, 
which does not take place in our mind but rather exists in the 
network that we form between the sources of the people and 
the contents’ (Kovács, 2007:130). 

Information technology and the new means of 
communication, as well as the possibility of accessing 
information, penetrate our everyday life to a variety of extents 
and in a number of different ways while shaping how both 
individuals and institutions are related to the past. This 
extraordinarily fast transformation poses more and more 
challenges to the various institutions that mediate culture (like, 
for example, schools and museums). How is it possible to be 
prepared for this stimulus-rich environment? What sort of 
problems might be expected to occur? What is it in the course 
of patrimonialization that we have inherited from the past and 
we are supposed hand down to the future generations? How 
does the way to mediate traditions, the past and culture change 
in the digital space and in institutional(ized) education. I 
believe that Vilmos Keszeg has answered these questions very 
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succinctly: ‘As opposed to the grand tradition distributed, 
maintained and recorded by the institutions (schools, media, 
public administration, etc.), the folk or minor tradition 
maintains its own self. Thus, tradition contains the possibility of 
transferring and receiving as well as the chances of inheriting 
and dropping or changing but none of these are imperative’1. In 
this paper, I wish to describe the results of my efforts to find 
answers to certain questions without any pretension of 
completeness of perfection, hoping to instill the need for further 
considerations in others. 

 
The Concept of Heritage, Knowledge and the New 
Learning Space 
 
The introduction and dissemination of progressive practices that 
adopt the latest applications of information technology while 
they transform life and customs in schools seem to be a rather 
significant task (Bihari-Nagy, 2019). Where and how is cultural 
heritage and the process of passing it on to future generations 
situated in the course of preparing for participation in a 
“knowledge-based” society? What sort of network of 
connections has been formed between cultural heritage, 
schools, cultural (educational) institutions (museums) and the 
digital world? 

Theoretical and methodological revival appears to be justified 
by: 1) the awareness of the importance of interactions between 
the social present and cultural institutions; 2) highlighting 
ordinary issues and personal stories and experiences; 3) and 
various interpretations of the relationship between material 
objects and human beings. 

How is it possible, within institutional frameworks, to connect 
contemporary phenomena and past traditions in a revealing 
and meaningful way in order to create values? The system of 
patrimonialization (see more Marinka, 2019) proves to be 
effective in an environment that not only displays values and 
tests our knowledge on them but also establishes a self-

                                                           
1 See the interview with Vilmos Keszeg. http://eletmod.transindex.ro/?cikk=19266 
(accessed: 2019.07.09.) Patrimonizáció: amikor a társadalmi elit újra kíváncsi a népi 
kultúrára [Patrimonialization: When the Social Elite Is Interested in Folk Culture Again] – 
from the portal Transindex.ro 
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sustained milieu of recognition in which the individuals 
(persons) experience an understanding type of identification 
with these. Rendering the past and memories from the past 
may become truly alive only if they educate us, exert an 
influence on our senses, evoke thoughts and ideas, and 
complement our current knowledge. Practically, 21st-century 
kids, pupils and students are very difficult to motivate 
effectively. Neither smart boards, nor the Internet would affect 
or excite them after a while, because they simply get used to 
them. A recurring experience in higher education is that there 
is no internal drive in students whatsoever, for which reason it 
is a real hard work to pass on any knowledge to them or to 
prompt and inspire them to become creative. The solution 
could, perhaps, be adaptivity2 in educational (curricular and 
museum pedagogical) activities. The methodology of 
patrimonialization and adaptivity display a number of 
similarities (see more Rapos et al., 2011). To put it in another 
way, as Vilmos Keszeg also expressed it above, the 
development of the concept of heritage represents a parallel 
with the system of interrelations between tradition → change–
reflection–learning (innovation) (Bihari-Nagy, 2015). 

One of the most important methods of patrimonialization is to 
make sure that new generations acquire knowledge about a 
concept, a phenomenon or a pattern through practice, with the 
highest intensity of participation. Unfortunately, in most forms 
of education, it is still the text that is used as the number one 
mediator between reality and the acquisition of knowledge 
about it. Although we may come across a growing number of 
different forms of text in education, too, (e.g. hypertext), a 
comparison of hypertexts and traditional texts is not my 
immediate purpose in this paper. I only wish to call attention to 
the educational method that is becoming more and more 
widespread and to its inherent potential hazards. The thing is 
that the text that appears on the screen is but a primary text, 
which can be read in a linear fashion, too; however, there is a 
complex network of other texts and text elements lurking 
behind it. Thus, the primary text is just a gateway to an infinite 
informational space. For screening it and for identifying its 
                                                           
2 Find more information on the concept of adaptivity at 
http://okt.ektf.hu/data/szlahorek/file/kezek/03_david_04_15/421_az_adaptv_oktats_fog
alma_s_sajtossgai.html [17.07.2019]. 
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validity and authenticity, it is essential to have guidance from 
well-qualified experts.  

For teaching about the past and the elements of cultural 
heritage, the use of appropriate home pages, as source 
material (visual elements), seems to be indispensable. A few 
examples should suffice: voice and sound recordings – Magyar 
Népzene Tára [Collection of Hungarian Folk Music] XII. 
(http://db.zti.hu/mnt12/mnt.asp); folklore databases: 
Hagyományok Háza [House of Traditions] 
https://www.hagyomanyokhaza.hu/; several databases at the 
same location – Hungaricana databases at 
https://hungaricana.hu/hu/adatbazisok/; digital and virtual 
collections of exhibits (MaNDA Magyar Nemzeti Digitális 
Archívum [Hungarian National Digital Archives]). 

Visual and pictorial means of rendering, which continue to 
grow ever more important as implements of communication 
and instruction, should be embedded into the process of 
patrimonialization in an increasing number of forms of methods 
by taking advantage of the informal learning environment. It is 
by reflecting on contemporary culture and taking into account 
the shaping of visual expressiveness for the current young 
generation that digital (virtual) databases need to be utilized 
for presenting specific elements of tradition.  

The efficiency of learning in the process of patrimonialization 
depends on various factors of the learning environment. 
Naturally, these can be influenced and adjusted to varying 
extents (technical instruments used: media, auxiliary material, 
residential environment and the teaching method, etc.). It is 
essential that the specific elements of cultural heritage should 
not be demonstrated in a static fashion. For example, the next 
generation should not only be able to see a work implement in 
a single photograph but in the stages of the work done with it, 
in the process of its operation, and proportionally scaled. 

Why is all this fundamental? I believe that we can agree with 
the following thought of Árpád Rab: ‘An eternal desire of 
humankind is to be able to demonstrate its values and to 
preserve them for posterity. The preserved elements of culture 
carry out an esthetic function: in the field of education, they 
foster practical values, while from other aspects, they represent 
theoretical and ideological values. Digitalized cultural heritage 
performs the same role. Depending on the technical 
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circumstances of preservation, certain individual functions 
might get lost, distorted, or lose some of their power.’ (Rab, 
2004). Questions to be addressed are as follows: What has to 
be digitalized and how? What is the purpose of digitalization? Is 
it the recording of the present for the future or is it the 
salvaging of cultural elements created so far from falling into 
oblivion? (Rab, 2004) 

 
Traditions – Museums – Education and the Virtual 
World 
 
The creation and utilization of digital archives is very important 
for both branches (folklore and material ethnography) of 
traditional ethnography. The digitalization process of the 
exhibits of museums (cultural institutions, galleries, tájházak 
[houses displaying regional traditions], open-air museums, and 
archives) is steadily developing at present. This material 
continues to become more and more easily accessible not only 
for researchers but also for visitors, students and teachers as 
auxiliary educational material. 

The task of traditional museums comprises the collection, 
display and preservation of objects with cultural values or other 
relevant information, while digital archives are supposed to 
collect and store the information inherent in these objects (Rab, 
2004). Neither virtual, nor digital databases may be established 
without the traditional collections. Furthermore, digital 
collections (Rab, 2004) and traditional collections may not 
replace each other. Traditional collections play an important 
part in constructivist education, where students themselves 
form their own knowledge through active construction.  

Challenges and problems prompt the efforts to mediate 
cultural values to keep coming up with continual innovations 
(Bihari-Nagy, 2016). There are numerous modern and state-of-
the-art endeavors appearing both in practice and in university 
programs. At the end of the 20th century, Hungarian museums 
experienced a series of transformation processes. The first 
“golden age” of museum pedagogy in Hungary began in the 
1970s. As of the 2000s, a paradigm shift and modernization 
occurred, opening up the gates on the part of museums, 
launching the project “Nyitott Múzeum” [Open Museum]. 
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During the 1980s and 1990s, there was a theoretical and 
methodological revival  in social sciences. One example of that 
was the recognition of the importance of interactions between 
the social present and museums; with emphasis on everyday 
and personal stories and individual experiences or the 
relationship between objects and human beings and its 
interpretation.    

Apart from their traditional functions (like collection, 
preservation, archiving and displaying), museums examine the 
relations between the present time and heritage at theoretical, 
conceptual, methodological and practical levels. It is not the 
visitors that need to change if they wish to understand 
museums and the exhibits and values inherent in them. 
Museums are spaces that provide people of diverse cultural 
backgrounds and traditions with the possibility of learning, the 
promise of a more efficient understanding of themselves and 
the recognition of the rules of the process of patrimonialization. 
As a result of the shift in emphases, the most important feature 
today is no longer the object or exhibit itself but rather the 
value carried or represented by it. it is this value that needs to 
be salvaged at all costs both during the course of digitalization 
and in the process of teaching and learning. ‘The most difficult 
question to answer here is what we call value, since value is 
not the same as information’ (Rab, 2004). Emphasis in 
education has also shifted from teaching to learning. 
Accordingly, what is in the focus of teachers’ activities is rather 
providing assistance to students to access information and 
supervising the learning process, as well as establishing and 
developing the skills and aptitudes required for these efforts 
(Singer, 2009). 

 
Ethnography and the Internet 
 
We call the society of the 21st century an information society, 
since the previous spatial and temporal barriers controlling the 
flow of information have been eliminated and we can access 
amounts of material never seen before in a split second. This 
change pervades every walk of life, as a consequence of which 
new technical equipment seem to gain more and more ground 
to complement the traditional methods of knowledge transfer. 
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The reason for this is that the environment that students live 
in, grow up and play today is the world of the mobile phones, 
the computers and the Internet. In the education policy of our 
Nemzeti alaptanterv [National Core Curriculum] and that of the 
European Union, there are several expectations described in 
connection with the role of schools concerning digital literacy 
among other fields (See in Hungarian OM Kerettanterv. 
Informatika AT 243/2003. [XII. 17.]; Nemzeti alaptanterv 
2007). 

At present, we are witnessing a significant change in the field 
of teacher training. This change concerns both the programs 
and the range of teaching aids and instruments used for 
instruction. It is this change that justifies the need for the 
presence and availability of information and communication 
devices at every level of education and to an ever-increasing 
extent (Kiss-Tóth, 2013). 

Frontal instruction by teachers is fundamentally for lecturing 
and for a one-way transfer of knowledge on the one hand, 
while on the other hand, it lays emphasis on teaching the 
otherwise obviously required lexical knowledge. Practice, 
however, demonstrates that, during the process of teaching 
about traditions, the lectures and explanations coming from the 
teacher, which should be clear for the majority of the students, 
are oftentimes only partially or not at clear, logical, or easy to 
follow. Thus, it seems to be necessary to face the fact that the 
learning environment has changed (Singer, 2009). In the 
course of patrimonialization, we need to consider the basic 
objective of the teacher’s work to be that students acquire skills 
and knowledge that they can use confidently and safely even 
outside the school.   

Apart from the personal impact in the efforts to enhance 
motivation, another important component is the inclusion of 
state-of-the-art contents (and how these new contents are 
related to the elements of the past) in addition to the use of 
modern electronic devices and appliances in the teaching-
learning process. The incorporation of computers, the Internet 
and new audio-visual equipment into the teaching of various 
school subjects can generate a significant attraction for the 
students. However, it is only the homepages and internet data 
checked and validated by the experts mentioned above that is 
worth being integrated into the institution-based transfer of 
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traditions. Naturally, it is only the teachers who are fully aware 
of the possibilities and methods for handling these new 
teaching aids and devices properly that will be able to use them 
effectively in the education process. Almost endless amounts of 
information will be available in a digitalized format, which can 
be called up instantly as well as combined at will. 
Consequently, we need to know when and for what purpose we 
may or need to use individual parts of it. The devices are not 
cure-alls by themselves but they can raise the interest of the 
students and can act as vehicles through which the individual 
contents can also be rendered closer to them. Failure to use 
them would be a big mistake (Singer, 2009). 

A “digital native” considers the technical world his or her 
oyster, Since they have grown up on these devices and 
technologies, they do not protest or rebel against them, as they 
have adapted to them through the ability of multitasking. In 
this fashion, they are also able to integrate and adapt the 
heritage concept to their own technical world. The members of 
the current generation of pupils and students do not generally 
use a “computer” but rather the Internet, and their knowledge 
is more likely to be that of a basic user (of Facebook, surfing on 
the net or sending and receiving email or other electronic 
messages). This means that they hardly take advantage of the 
possibilities available through the Internet for learning, 
studying or solving problems (Polonyi et al., [2019]). 

For ethnography, the Internet is much more than а simple 
medium that mediates values. The possibility of displaying 
ethnographical values on the Internet can function both as an 
end and as a means at the same time. It provides us with an 
instrument that helps the efforts of the researchers but its 
primary function is to render these values, with the help of 
virtual exhibitions and multimedia-based presentations, to both 
the lay public and even expert audiences. At the same time, the 
Internet is also an interesting field of research for ethnography 
(and anthropology). If we view the Internet as an instrument 
from the aspect of ethnography, it can (also) be used for 
publishing the findings and achievements in our specific field 
(including virtual exhibitions and multimedia-based 
presentations in addition to professional publications). It is also 
suitable for enhancing the research quality and efficiency of our 
professional efforts (through online databases, museum 
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homepages, correspondence lists, online group-work, or direct 
exchange of information). An important area in this respect 
would be source sharing, obviously, with the appropriate level 
of source criticism (Rab, 2004). 

The widespread use of info-communicational devices and the 
digital (virtual) transformation of cultural and educational 
institutions for the purposes of patrimonialization raises a 
number of questions and issues to be addressed. This may also 
result in a proper and efficient use of the new, unbelievably 
diverse and constantly increasing range of opportunities, 
promising a hopeful future for the multidimensional distribution 
of the concept of heritage. 
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