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Cultural dimensions of Lifelong Learning 
 
The concept of lifelong learning has been present in the professional 
discourse of Hungarian adult education and training for decades (Németh, 
2001). However, the comprehensive paradigm of lifelong learning, 
encompassing all areas of the education system and even beyond, 
became an integral part of education, culture and culture related policy 
and pedagogical practice in Hungary only in the late 1990s (Harangi, 
2003). 

The concept of lifelong learning was initially understood to mean various 
forms of school-based adult education, regular vocational training beyond 
primary and secondary education. Then a comprehensive interpretation of 
the term lifelong learning was born around the turn of the millennium, 
thanks to the education policy specialists of the most developed European 
countries. Recognizing the importance of the subject, the year 1996 was 
declared the European Year of Lifelong Learning by a decision of the 
European Parliament and the Council (Szabó, 2000:110). The theoretical 
background of the extended concept of lifelong learning consists of the 
expectations and challenges of the accelerated social, economic and 
technological development of labour market players and members of 
society. All in all, rapidly changing company, workplace conditions and 
technical parameters require employees to constantly renew their skills, 
and in order to remain competitive in the labour market, therefore, 
individuals need to update their skills over and over again.  

However, besides the world of work, information society and rapid 
technological advancement also impose requirements on all age groups of 
society related to the navigation of their everyday life. Very serious social 
disadvantages can be created and accumulated if the individual is unable 
to get or incapable of getting access to various scenes and forums of 
education, culture and Arts. It is no coincidence that, by the mid-1990s, 
there was an international consensus among UNESCO, the OECD and the 
European Union that lifelong learning not only promotes economic 
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competitiveness and employability, but also promotes equal opportunities 
and social cohesion (Harangi, 2003; Teaching and Learning, 1995). 

21st Century society is a knowledge society; one of its most important 
characteristics is continuous, lifelong learning, which applies not only to 
individuals but also to different communities and even to professional 
bodies and companies. Since technology changes take place in much 
shorter time than the average human life expectancy or the average 
number of years of an employee spends at work , the knowledge society 
is essentially a continuously learning society in which the individual and 
the organization continue to train themselves in a variety of ways 
(Berényi, 2007:11-12). 

Lifelong learning is of prime importance for the knowledge society as it 
provides the broader population with opportunities to acquire the new 
knowledge and skills required by the economy, technology and society, in 
line with age, social, economic, professional characteristics and needs. All 
of this means that we need to be able to acquire and maintain the skills 
and competences that enable us to continually renew our knowledge and 
skills from a very young age to a very old age. To do this, we must 
preserve and nurture openness to new knowledge, learning experience, 
and the need for long-term and planned learning throughout our lives 
(Stöckert-Kozák, 2014). In this sense, lifelong learning is a conscious and 
intentional learning activity from birth to death, aimed at improving the 
knowledge and competences of the individual involved in the learning 
process (Harangi, 2003). In the new comprehensive concept of lifelong 
learning, competences and abilities used in the world of work, in everyday 
life and in practice have, therefore, come to the fore, and in this context, 
the operation of educational, cultural and knowledge mediation systems 
and practices in educational as well as cultural institutions should be 
defined and rethought. 

The European Union has also recognized that individuals need an 
increasingly wide range of skills to adapt to a rapidly changing social and 
technological environment in order to be successful in life in a globalizing 
world. Therefore, the original Lifelong Learning Programme has been 
designed to provide individuals with learning opportunities at any stage of 
their lives to develop their abilities and skills. In 2009, the European Union 
adopted a strategic programme called ”Education and Training 2020”, 
which sought to deepen EU cooperation in the field of education and 
training. This programme not only aimed to meet the need for lifelong 
learning and mobility, but also to develop education and training systems 
that are more open to the world and more responsive to change (Lifelong 
Learning Key-competences, 2016). 

The social and economic need for lifelong learning has now overcome 
the limits of the traditional education system. Although the education 
system has undergone a significant expansion in recent decades, the need 
for continuous knowledge acquisition and renewal has also brought new 
forums for knowledge transfer and learning to life. It is important that all 
actors in education, culture and culture find their place and role in this 
process.  
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Therefore, the lifelong learning process should be considered as a 
complex activity based on reasoning and cognition from early childhood to 
late adulthood, which includes formal education at schools, informal non-
formal knowledge transfer and learning processes, and informal learning, 
which takes place in a narrower and wider social environment. From this 
point of view, lifelong learning can be seen as a self-development process 
that is lifelong, integrating all forms of knowledge transfer, supported by 
individuals or tools. Consequently, the success of the process depends to 
a large extent on the ability of education and training to meet the diverse 
needs of learners and users in a learner-centered way and to engage and 
motivate those involved in the learning process to acquire the knowledge 
transferred (Harangi, 2003). Therefore, the recognition and validation of 
the knowledge, skills and competences acquired at different levels and 
forms of lifelong learning is of increasing importance (Derényi, 2019). 

In other words, besides considering the fact that the purpose of learning 
may be different at different stages of life, we should also take into 
account that different methods can be used to motivate participants in the 
cognitive process of learning and to recognize competencies and 
knowledge acquired at different levels. If different agents of lifelong 
learning intend to influence the quality of the learning process at different 
stages of an individual's life, different levels and actors of education must 
also reflect on each other's goals and methods. Today, in all stages and 
forms of lifelong learning, they have become decisive in achieving 
economic, labour market goals and taking social aspects into account in 
shaping attitudes, competence development, cultural transmission, 
personal enrichment, intellectual recreation, preservation of national and 
local identities, or efforts to develop active citizenship and increase social 
capital.  

Lifelong learning, therefore, has a very important cultural dimension 
including all forms of institutional and non-formal cultural mediation, 
cultural education. In addition, the diversity of knowledge and 
competences acquired by the learner through cultural content and 
motivational coefficients experienced in the diversity of cultural content 
are also represented in the learning process. A wide range of extremely 
diverse cultural, public educational institutions and public collections offers 
the opportunity to convey cultural, artistic and scholarly educational 
content at almost all stages and for almost all purposes of lifelong 
learning. 

 
Lifelong Learning key competencies that can be 
developed through online cultural content  
 
During the development of the concept of lifelong learning, the European 
Union has identified eight key competences that are essential for all 
individuals, regardless of age, in a knowledge-based society to succeed in 
the world of work, maintain their potential for continuous development, 
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orientate themselves and prosper in life. There is also a need to make the 
teaching and learning of these key competences part of their lifelong 
learning strategies. By identifying and using key competences, they will 
encourage mutual learning and the exchange of good practices, as well as 
the wider application and integration of these eight key competences into 
related EU policies (Lifelong Learning Key-competences, 2016). 

The key competencies identified in the concept of lifelong learning can 
be defined as a combination of knowledge, skills and attitudes, which are 
appropriate for a given life situation and promote individual well-being. 
Based on this definition, key competencies are considered to be the 
competencies, abilities and attitudes that all individuals need for personal 
fulfilment and development, active citizenship, social inclusion and 
effective employment. The key competences identified by the Framework 
consist of communication in the mother tongue, communication in foreign 
languages, mathematical, technical and scientific competences, digital 
competence, learning to learn, social and civic competences, initiative and 
entrepreneurship, and cultural awareness and expression skills. 

In fact, all key competencies can be considered equally important, as in 
our knowledge-based society, each can contribute individually to the 
personal success and the fulfilment of life. However, many competencies 
overlap, sometimes intertwined to and build on each other, in fact, the 
skills that are essential for one area help the formation and development 
of the competencies of the other area. In addition to basic skills, such as 
language, writing, reading and numeracy; information and communication 
technology skills are now an essential part of acquiring knowledge. 
Besides, the general ability to learn and acquire knowledge supports all 
learning activities. In addition, critical and logical thinking, creativity, 
initiative, problem-solving skills, risk assessment, decision-making, 
collaboration, autonomy, and constructive management of emotions play 
a key role in the framework of reference as a whole (Recommendation on 
key-competences, 2006). 

I am convinced that the cultural, artistic, scientific and educational 
content displayed by cultural institutions and public collections and their 
transmission in various forms can contribute to the development of key 
competences for lifelong learning at several points. All these effects can 
be amplified by the fact that in the last two decades the possibilities of 
using the national cultural heritage have been preserved by cultural 
institutions; also, public collections for scientific, educational, cultural, 
cultural, museum and archival pedagogical purposes have been multiplied. 
Cultural institutions and public collections have significantly expanded the 
access to cultural content through the mass digitization of documents, 
photographs, and memorabilia, their publication on the Internet, and their 
organization into online databases. Thus, today, these online contents 
have a very wide range of applications promoting the process of lifelong 
learning (Fülöp, 2020:373-378). 

Cultural content published online, based on written texts, audio 
materials and films, can, thus, play a significant role in the development 
of the mother tongue and a foreign language communication skills, while 
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technical history, technical collections, photographs, blueprints, maps 
develop mathematical, technical and scientific competencies. The online 
availability of these contents and the associated forms of communication 
(online administration, chat, social media, etc.) can support the 
development of digital competencies by giving inspiration and motivation 
to the learners; while the ability to learn can be based on the diversity of 
acquisition of new knowledge.  

Due to their basic task and vocation, cultural institutions represent an 
active contribution to the development of social and civic competences, as 
well as their operation also supports the promotion of social integration 
and the fight against social disadvantages. The presentation and analysis 
of cultural heritage and cultural historical values in an appropriate form 
can also contribute to the development of initiative and cultural awareness 
along with expression competencies. A professionally and 
methodologically sound interpretation of the intellectual and cultural 
contents that are part of the universal and national cultural heritage can 
develop both critical and logical thinking, creativity, initiative, problem-
solving skills, involving the “student” himself/herself in the learning 
process, thus motivating the acquisition of knowledge.  

Knowledge-mediating and knowledge-transfer processes based on 
cultural content can, of course, provide support for developing 
cooperation, self-reliance skills, and constructive emotion management. 
Irrespective of space and time, remotely accessible online cultural content 
can foster an intergenerational dialogue, develop key social competences 
for acceptance, understanding. In addition, it indirectly contributes to the 
growth of social capital (Fülöp, 2019). The digital content offered by 
cultural, public cultural institutions and public collections also has a 
motivating force and a community-building effect for older and younger 
generations, promoting the processing of historical traumas and the 
intergenerational dialogue. A good example of this process can be 
experienced in the field of family history research, among others (Ari, 
Fülöp & Molnár, 2019). 

The online transmission of culture and cultural content with age-
appropriate methodological support can play an essential role almost in all 
stages of lifelong learning. Cultural institutions and public collections have 
already gained very serious experience in recent decades in the field of 
museum, library and archival pedagogical activities based on personal 
experiences and the acquisition of experience. It is now widely accepted 
that the training and education of both children and adults through 
cultural institutions, museums, libraries and archives is a specific field of 
education, which also plays an extremely important role in the public 
relations activities of the institutions in the spirit of lifelong learning 
(Andrásné Marton, 2016:55). The target audience of museum, library and 
archival pedagogy sessions based on special methodological needs is 
obviously primarily confirmed by pre-school and school-age children, and 
the definition of archival pedagogy also confirms this (Simonkay, 2017). It 
is important to familiarize preschool children with this content since it is 
regarded to be our cultural heritage and our cultural values; in addition, it 
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must be positive experience for children, and that plays a key role in 
achieving the goals of lifelong learning. In addition to strengthening local 
attachment and national identity, the formation and shaping of cultural 
consumption and public collection institution usage habits are also 
important aspects. 

However, cultural institutions and public collections also carry out active 
cultural mediation, scientific and non-formal educational activities for the 
adult and elderly population. Public collections play a key role in adult and 
old-age cultural education, arousing interest in cultural values, in order to 
contribute to the expansion of lifelong learning, training, self-education 
and personality development opportunities for adult and elderly 
individuals and communities. To this end, public collections try to create a 
framework for cooperation with adults and the elderly, increasingly based 
on an online platform, which serves the development of the individual and 
the community, the building of society using materials preserved by public 
collections and the participation of scientific experts of the institutions.  

The cultivation of the elderly is also an integral part of the paradigm of 
learning ”from cradle to grave”, which is justified by the aging population 
and the increasing number of older people. Preserving mental and 
physical conditions at an old age and keeping mental health pose serious 
challenges not only to health and social care systems, but also to cultural 
intermediaries. Many good practices and very serious results have already 
been achieved in cultural institutions in order to meet the knowledge, 
cultural and learning needs of the elderly. These forums (folk colleges for 
the retired, free universities, language schools, family history research 
clubs) are also important tools for community building and 
intergenerational learning. (Fülöp 2019), (Harangi 2004) At these stages 
of life, the need for cultural, recreational and leisure cultural transmission 
may dominate the goals of lifelong learning, which can contribute to 
improving the quality of life, and mental well-being of the elderly, as well 
as reducing isolation and loneliness at the old age (Herpainé Lakó, 
Helmeczi & Plachy, 2019). 
 

In summary, digital intellectual content created by cultural institutions 
and public collections, in addition to appropriate knowledge transfer, and 
methodology, can complement not only school-based formal education but 
also almost all age-determined learning stages and almost all key 
competences defined in the reference framework. These competences can 
be used effectively in the lifelong learning process. However, in the spring 
of 2020, the emergency and pandemic caused by the coronavirus 
epidemic as well as the introduction of restrictive measures directly 
affecting the population, the temporary closure of cultural institutions and 
the introduction of distance learning in the education system highlighted 
the fact that the organizations involved in the transmission of culture, 
e.g., cultural and artistic institutions, public collections in general, can 
play a very important role, in sharing intellectual and cultural values, by 
preserving and representing culture in a digital form; by expanding the 
access to databases, therefore, they promote preservation of the mental 
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and spiritual health of society, and support different levels of education 
and science. 
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