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In the 335/2014 edict, several elements of the recruitment 
procedure have been changed, which also affects the point 
calculation methods. According to the new regulation, the 
bachelor and undivided programmes can only accept students 
who have acquired at least one B2 general complex language 
exam, or an equivalent diploma of any sort, moreover have at 
least one advanced secondary school-leaving exam or a higher-
level diploma. Those students applying for art studies are not 
required to fulfil the latter. From the two elements listed, the 
language exam has been subjected to more popular interest 
from the public, the advanced school-leaving exam did not get 
much response. A reason for that can be that for many fields of 
studies these exams had been expected for years before. The 
students have to pay attention to the predefined list of subjects 
for training, from which they can choose to take an advanced 
exam. 

 
The language skills of young people in Hungary 
 
These changes issued about the edict clearly show that the 
Hungarian education policymakers bestow value upon both 
advanced secondary school-leaving exams of foreign languages 
and state-accredited intermediate B2 complex language 
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certificates (Fekete & Csépes, 2018). According to the 
Educational Authority Accreditation Centre for Foreign 
Language Examinations, in the last decade, most students 
(between the ages of 14 and 24) tried to take a language exam 
in 2009. In that year, their number was 117 704. The upcoming 
years brought a decrease in that number both among 14-19-
year-olds, and the 20-24-year-olds. The data for the last five 
years is shown in figure 1. It cannot be called a tendency yet 
but based on numbers of 2018, a rise can be seen. One of the 
reasons for that can be that those who consciously prepare for 
higher-level education are already aware of the requirements. 
Between people of the age of 20 and 24, with slight oscillation, 
but a steady decrease can be observed. 
 

Figure 1. The number of students taking language exams among young 
people (person); Source: Educational Authority Accreditation Centre for 

Foreign Language Examinations, proprietary design 

 
 

The Hungarian Central Statistical Office (HCSO) did an inquiry 
in 1998 and later in 2010 among people of ages 15 and 29 
about their language skills. During that time period, positive 
changes have taken place. The rate of those who have 
language certificates increased from 14% to 30.2% (Szilágyi, 
2013). However, the language proficiency of the Hungarian 
population is extremely unbeneficial. According to the data 
published by Eurostat, among the 28 countries of the European 
Union, we were the amidst the tail-enders in 2016, as there are 
only two countries with worse results (Eurostat, 2019). In the 
UK, 65.4% of the adult population only speak English, while in 
Romania, 64.2% of the population only speak their native 
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language. Hungary comes in third place, as the same ratio is 
57.6%. People speaking one foreign language have a ratio of 
28.6%, people speaking two are the 11.1% of the population, 
and those knowing three or more are only 2.7%. In corporate 
training, improving the employees’ foreign language skills is 
still a priority to this day (Czakó & Gősi, 2008). On the long 
run, we cannot expect any significant improvement regarding 
language proficiency. Eurostat also proves that the students 
learning two foreign languages in secondary education in the 
European Union have a GPA of 59.2%. In this regard, Hungary 
is the last out of 28 countries. The GPA of students learning two 
foreign languages in secondary education in Hungary is 6.2% 
(Bodnár, 2018). This is especially sad because the intention of 
the EU is to bring its citizens to the point where they can speak 
at least two foreign languages (Sebestyén, 2016). 

The list of the most popular languages to learn is led by 
English. Based on language exam statistics, it has a 70% ratio. 
The second most popular is German, with a ratio of 
approximately 20%. These numbers correlate with the 
expectations of the business sector, where the most common is 
English, which is the native language of 330 million people, 
with 170 million people speaking it as a foreign language. The 
importance of English is enhanced by the fact that numerous 
international firms use it as an official language. German is 
mostly used in the European Union, so much that in the EU 
region it is the most common native language. The number of 
those speaking German as their mother tongue is around 100 
million, and just as many people speak it as a foreign language 
(Fodorné, 2014). 

To know more about the topic, the Association for Language 
Learning (Nyelvtudásért Egyesület) did an inquiry among 
language learners and language teachers in February 2016. 
There were 1116 teachers and 1814 students participating; 
third of the students were studying in higher education. The B2 
intermediate level as an entrance requirement was set for the 
students at 61%, while for teachers at 65% (Öveges, 2016). As 
reasons, the potential for taking jobs and welfare in everyday 
life is greatly helped by the ability to speak foreign languages. 
Many opinions claim that knowing languages is rather harmful 
because it increases the number of those who move abroad. 
Another criticism is that in Hungary, the education system is 
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simply incapable of preparing the students for the exam and 
thus it decreases equal opportunities (Öveges, 2016). There is 
another interesting result of the survey, although, in Hungary, 
language education is done in a higher number of classes, it is 
still not efficient enough. The main reason is that language 
education is focused on language exams, as opposed to 
enjoyable learning, and language skills that could be used in 
real life (Dóczi, 2016).  

The lack of a language certificate has exacerbated getting a 
college or university degree before. In this system, having a 
certificate is not an input but an output requirement. There are 
differences between universities and training programmes, but 
at least one intermediate or vocational intermediate language 
certificate is required for each and every student in order to 
graduate. According to the graduate path tracking system, one 
of the most common reasons for not receiving a diploma, is the 
lack of their ability to speak foreign languages and the lack of 
language certificate (Verroszta, 2013). In 2012 on average, 
after receiving absolutory, 32% of the students do not get their 
diploma right away, and 73.6% of these students explain this 
with their lack of language certificate. In 2015, the numbers 
only slightly differ (Verroszta, 2016). Those who did not 
graduate away receiving absolutory count up to the 32.4% of 
the students and 70% of these students explain it with their 
inability to get language certificate. In 2015, these numbers 
peaked in sport sciences, as 88.2% claim that they did not get 
their diploma because of the lack of a language certificate. The 
rate is similarly distressing in the case of the teacher training 
programme, as it is 79.7%. On the basis of an inquiry including 
the data from 2014, from the University of Debrecen and the 
College of Nyíregyháza, the results are different: the number of 
language certificate is the lowest in the case of social sciences, 
while the highest in legal studies (Sebestyén, 2016). 
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Features of the students of sport organisation 

specialization and recreation and health 

improvement specialization at ELTE 
 
By conducting our survey our intention was to find an answer to 
in what ratio did the students of ELTE Sport Organisation and 
Recreation and Health Improvement have intermediate 
language certificates, and what other types of extra points did 
they have while applying to university. The participants were 
students starting their programmes in the years 2017/2018 and 
2018/2019. The reason for this was that the new type of 
training programmes started in 2017. The survey was 
completed by 235 students and was analysed by descriptive 
statistical methods.  

Out of the students who got accepted to universities in the 
Budapest, over 70% had already had their language 
certificates, which is more favourable than the general average 
of Hungary. According to research, only 40-50% of the 
students applying to universities have language certificates, 
and the percentage varies based on the programme in 
question. Almost every participant of the survey had extra 
points in the recruitment procedure; not only from language 
certificates but also advanced secondary school-leaving exams. 
But due to the nature of the programme, the rate of the 
students who had extra points based on their sports 
achievements is high. The fact that the applicants can also take 
an advanced PE exam can be seen as an advantage, and it is 
also included in the edicts valid from 2020. In the case of 
Szombathely, there was only enough data regarding the 
recreation organisation programme, where 50% of the students 
who got accepted had language certificates when they started 
their university studies. Figure 2 demonstrates in what rate the 
first- and second-year students have language certificates. 
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Figure 2. The ratio of students who had language certificates at the of 
starting university studies at the Sports Institute of ELTE 

 
Source: conducted survey, proprietary design 

 
As mentioned in the introduction, the edict in effect also 

requires an advanced secondary school-leaving exam. The 
results regarding this are shown in figure 3. Regarding the 
advanced exams, the students also have to be aware of the 
predefined list of subjects that is applicable to the field of 
studies they are applying to. Thus, the students must have 
their university plans by the time they are starting year 11 of 
secondary school, so that they can prepare for the school-
leaving exam efficiently. 
 

Figure 3. The ratio of students of the Sports Institute of ELTE who had 
advanced exam certificates 

 
Source: conducted survey, proprietary design 
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Therefore, the edict about the enrolment process lays down 
two demands. Figure 4 shows that the students who got 
accepted in what ratio fulfilled both requirements. However, 
even if the students meet these expectations, there are further 
prerequisites that have not been regulated. So far, having 
language- and the advanced exam certificates mean extra 
points for the applicants. The edict does not say whether it 
would stay that way, or not. And simultaneously, if it changes, 
then would the general minimum, or the point limit for the 
government-funded programmes change as well. The minimum 
limit for both of the specializations in question is 320. 
 

Figure 4. The ratio of the students of the Sports Institute of ELTE who 
have both language- and advanced school-leaving exam certificates 

 
Source: conducted survey, proprietary design 
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the sports training, the minimum limit for the government-
funded programmes was 320. For years, this has meant that no 
students had to pay tuition in Budapest. The data from 2017 
are very similar, merely the point limit for recreation majors 
differed, as it was the highest with an expectation of 371 
points, while for sport organisation majors it was 368. A part of 
the students accepted, would not meet the requirements that 
the changed edict makes. But we also have to mention that 
based on the statistics for earlier years, the students could 
predict the point limits and therefore it is possible that some of 
them did not take a language exam because of the lack of time 
for it, or decided not to take an advanced secondary school-
leaving exam assuming they would be accepted nonetheless. 
Students applying in 2020 are now aware of the prerequisites. 
In the case of the programmes starting in 2020, the 
universities have to prepare for lower starting headcount. 
Prospectively, the point limits will decrease. 

 
Conclusion 
 
The economic importance of language skills is getting more and 
more important. The job market not only expects confident 
technical knowledge from the employees but also good 
language skills. A condition for an increase in economic 
contestability is the improving knowledge of languages of the 
country. In this regard, the demand for university graduating 
students to have at least one intermediate language certificate 
is widely accepted. The main problem is rather that although 
the edict was ratified in 2014, the secondary education 
curriculum is yet to be adjusted. Another problem faced during 
the research was there is no official, detailed regulation. The 
most important questions are: 

- Is it possible to have a language- and advanced school-
leaving exam in the same language; 

- Does the input requirement of a language certificate mean 
extra points in the recruitment procedure; 

- If an intermediate language certificate does not mean 
extra points, what about the students who have advanced 
certificates; 
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- If according to the changed input requirements these do 
not count as extra points, then will the minimum point 
limit change? 

 
The demand is reasonable for both people with secondary 

school-leaving exams and university diplomas. Language skills 
can serve as the engine for the economic efficiency of a 
country. The ratified edict, however, is not worked out well 
enough. The details of the regulation have not been published 
in time. Simultaneously to changing the input requirements, 
the needed changes in secondary school language education 
have not been made. If the edict will come into force in 2020, 
the universities will have to face that there will be fewer 
students to start the school year.  
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