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The aim of the study is to show that language education is a critical task 
for Hungary. I would like to reach this conclusion from the direction of the 
economy. Using the concept of industrial commons by Pisano and Shih 
(2012), I would like to show that the expansion of different industries 
does not take the national boundaries into consideration. As the 
economies of different countries, and indeed the components of their 
economies, are intertwined in this way, it is the best interest of each 
participating country to facilitate their cooperation. 

However, based on Ghemawat and Altman (2011), this type of 
cooperation is demonstrably hindered by the lack of a common language. 
Accordingly, it is in the best interests of each country to facilitate their 
cooperation by, for example, learning a common language. 

Converting these considerations into practice, I examine Hungary's 
performance in the European context and then outline the key features 
that explain this result. Bearing these in mind I will make suggestions for 
solutions beyond the commonplaces of higher number of classes and 
having teachers of better qualification. 

 
The concept and use of industrial commons 

The concept of industrial commons 
 
Pisano and Shih (2012) refer to industrial commons as a critical mass of 
suppliers, customers, competitors, skilled labour, universities, and 
infrastructure that belong to the same industry and are situated in the 
same geographical area. While Porter (1993) mainly emphasized the 
competition between competitors, Pisano and Shih (2012) show the 
symbiotic relationship between economic and state actors within these 
industrial communities.  

These commons are created due to the fact that the companies want to 
be close to their customers. This attracts their suppliers to them, as 
companies are customers at the suppliers’ market and the suppliers also 
want to be close to their own customers. When a new competitor enters 
the market, the most logical step according to game-theory is to be 
situated in the proximity an existing competitor's supplier network, 
however, this network will be unable to supply for two companies. This 
will attract additional suppliers and skilled workforce to the region, and 
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sooner or later the emerging universities and infrastructure will emerge to 
provide professionals to the industrial commons. It is evident, how this 
virtuous circle gains momentum. 

An essential feature of industrial communities is that all economic 
operators benefit from their existence, for example by having more 
workforce available, their transfer between firms allows knowledge to be 
spread, or due to the concentration of the supplier system, according to 
the five forces by Porter (2008 [1979]) competition is getting fiercer, 
which in turn will reduce the cost of raw materials for the company 
concerned and reduces the bargaining power of suppliers. 

The process of evolution also shows how an industrial commons can 
disintegrate. An economic downturn or, for example, outsourcing may 
result in the stopping or even reversing the process above (Pisano & Shih, 
2012). When companies quit or cease their activity, suppliers and skilled 
labour will move away. The declining labour supply and increasing 
bargaining power of suppliers will intensify competition within the industry 
concerned (Porter, 2008 [1979]). This can encourage companies to 
outsource their business or can make further companies go bankrupt. 
While the evolution of industrial commons is a virtuous circle, their 
evolution, is just the opposite: a vicious circle. 

The evolution process described above is typical of Western Europe and 
the United States. According to Khanna (2014), distance, including 
cultural distance beyond geographical distance, makes it difficult to apply 
certain results, considerations and models. The emergence of industrial 
commons by Pisano and Shih (2012) is a concept not easy to interpret 
and apply in Eastern Europe, for example. In contrast to the above 
organic process of evolution, it is more common in this area that 
governments of individual nation states invest heavily in the 
establishment of business units outsourced from Western Europe and the 
United States. 

 
German and Hungarian education system – a comparison 
 
The essence of the dual system is that it intends to move basically 
theoretical training to practical training; to realise practice-oriented 
training instead of grammar schools and universities that provide lexical 
knowledge, and to ensure that the knowledge acquired during the training 
matches the needs of the market. The main means of achieving these 
goals is that, in addition to school education, students carry out practical 
work at companies relevant for their profession (Hungarian Chamber of 
Commerce and Industry, 2015). 

The system introduced in Hungary, was modelled on that of Germany 
(Hungarian Chamber of Commerce and Industry, 2015). In this 
subchapter, I present the differences between the Hungarian and German 
systems and argue that the Hungarian system is in fact a transitional 
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system, and through this I present the areas where further improvements 
are needed. 

In secondary education, nearly 50% of students in Germany attend this 
type of dual training, compared to 33% in Hungary. As far as educational 
institutions are concerned, approximately 50% of vocational training 
courses are currently following the dual form of training. (Hungarian 
Chamber of Commerce and Industry, 2015) The training period varies in 
each training, with an average of 43-59 business days for the 564 
professions registered, but with a wide variation, with the shortest 
practice varying between 12.5-25 business days while the longest ones 
can be as long as 250-312.5 business days. The duration of the training is 
also variable, thus the working days mentioned above belong to trainings 
of different lengths (National Training Registry, 2018). 
 

Figure 1. Structure of dual education in Germany and Hungary 

 
Source: Henritta Sikora in Magyar Kereskedelmi és Iparkamara, 2015 

 
In terms of content, the distribution of training time in dual education 

between general knowledge, professional theory and professional practice 
is also different. It can be seen that while professional theory is given the 
same importance, the weight of practice is much higher in the German 
model: in fact it is 24 per cent higher than in the Hungarian system. 
Proportionally, in the German model, the time devoted to teaching general 
knowledge is 23% lower than that of Hungary (Hungarian Chamber of 
Commerce and Industry, 2015). 

Another difference is that while in the German system an employee 
enters into an employment contract with the employer and then it is the 
employer who finds a suitable school for dual training (Federal Ministry of 
Education and Research, 2018), in Hungary the employee becomes a 
student at the training institution and then the institution is responsible 
for providing a workplace to carry out practical training (Hungarian 
Chamber of Commerce and Industry, 2015). Accordingly, the relatively 
low number of companies willing to cooperate is a problem in Hungary 
(Hungarian Chamber of Commerce and Industry, 2015).  
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One of the major benefits of the dual system is that youth 
unemployment is much lower due to the fact the training adapts to market 
needs (Federal Ministry of Education and Research, 2018). In fact, in 
Germany, unemployment in the 15-24 age group was 6.8 per cent in 
2017, while in the same period Hungary's data was 10.7 per cent and the 
European Union average was 16.8 per cent (Eurostat, 2017). 

 
Language teaching in Hungary 

Hungary’s status in Europe 
 
The aim of this section is to present the general situation of Hungary in 
European context in terms of language teaching. 
 

Figure 2. English Proficiency Index of Europe. 

 
Source: Education First (2018:22-23) 

 
English Proficiency Index is the average score of a 100-point test of 

English proficiency in the scope of the responders within a country. The 
test basically assesses the passive knowledge, reading and listening 
comprehension of the participants (Education First, 2018). 

As pointed out by the study by Education First assessing the results 
(2018), the average score for countries outside the European Common 
Market, such as Albania (51.5), Ukraine (52.9), Belarus (53.5) or Turkey 
(47, 2) is low. The lack of a common language, according to Ghemawat 
and Altman (2013), makes it difficult for these countries to trade with the 
European Common Market. 

It is evident that in the Central European countries the scores range 
from 57 to 63; Hungary's performance in this regard is considered 
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average, with 59.5 points. Slovenia stands out from the line up with a 
score of 64.8 points. (Education First, 2018) 

Slovenia's outstanding achievement is due to the introduction a number 
of measures in elementary schools, secondary schools, universities and 
also in adult education in 2004 that enable efficient language teaching. 
Such measures include, for example, the external examination institute is 
required to conduct the secondary final examination, i.e. the educational 
institution cannot fulfil the examination function at the time of graduation 
or that there are clear curriculums from primary to adult education 
(Republic of Slovenia: Ministry of Education and Sport, 2005). 

There are two things worth noting and highlighting regarding the 
Slovenian result. On the one hand, in Slovenia, the average number of 
weekly classes in primary and secondary schools is approximately three 
(Republic of Slovenia, Ministry of Education and Sport, 2005), which is not 
significantly different from that of Hungary (Öveges & Csizér, 2018). 
Second, in both Slovenia and Hungary, education spending, as a 
proportion of GDP, fluctuates around five per cent, with no significant 
differences between them (The Global Economy, 2018a, 2018b). 

This way, there is the possibility that the primary solution in Hungary is 
not to increase the number of classes, but to use the time devoted to 
education more efficiently and to create the necessary environment for 
this. 

 
Distinctive features of Hungarian language education 
 

Table 1. English and German language learners rate in Europe 
 

 English learners (%) German learners (%) 
Hungary 84.8% 45.5% 
Bulgaria 90.3% 36.2% 
Czech 

Republic 
99.9% 61.6% 

Estonia 97.1% 23.3% 
Croatia 99.7% 64.1% 
Latvia 98.3% 27.0% 

Lithuania 96.0% 7.1% 
Poland 96.4% 46.3% 

Romania 100.0% 14.5% 
Slovenia 96.8% 67.9% 
Slovakia 98.8% 59.6% 
Average 96.0% 17.2% 

Source: Eurostat (2019) 

 
Table 1 shows the popularity of English and German in Hungary and 

other Eastern European countries, based on the percentage of all high 
school students studying the languages concerned. In Hungary, for 
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example, 84.8 per cent of students study English and 45.5 per cent learn 
German.  

The proportion of students studying English is much lower in Hungary 
than the EU average, but the proportion of students studying German is 
much higher. The reason for this is on the one hand the proximity and 
economic weight of Germany and on the other hand it is due to historical 
roots. 

Based on Öveges and Csizér (2018), several problems can be identified 
that hinder the success of Hungarian foreign language acquisition. 
According to the students, for example, most of their time is spent solving 
grammar tasks and most of the time it is the language teacher who does 
the speaking at classes. This way, there is relatively little opportunity for 
students to practice their active language skills. The proportion of group 
work and group discussions is relatively low, but the proportion of tasks 
solved in a workbook is very high. 

However, teachers blame the lack of technical facilities, the lack of 
motivation of students and the lack of proficiency in Hungarian grammar 
as the biggest drawbacks (Öveges & Csizér, 2018). There are large 
differences in terms of average group size, and, accordingly, some 
teachers are satisfied with the size of the groups while others are not. In 
the opinion of the teachers, the appropriate group size is between 11 and 
15 students. 

Also, in accordance with Öveges and Csizér (2018), both teachers and 
students agree that the success of language learning depends primarily on 
the amount of time students spend learning a language outside of school. 
According to students, listening to music in a foreign language is the most 
popular activity, followed by computer games, movies and series, and 
websites.  

A halt can be seen during elementary school performance. In primary 
school, the goal for Grade 6 is to reach level "A1" and for Grade 8 to reach 
level "A2". According to surveys, nearly 80 per cent of 6th-grade students 
are able to reach the designated level by the end of their studies, but this 
figure falls back to 50 per cent by the end of elementary school. These 
results refer to English language competences. As regards to German, 
approximately 70 per cent of 6th-grade students and 40% of 8th grade 
students reach the designated level (Öveges & Csizér, 2018). 

Students are required to reach 'B2' level in secondary school, however, 
as some students lag behind in their studies quite early, and many of 
them change schools as a consequence, it is difficult to implement the 
plan of the Hungarian Government by 2020, i.e. all students have to 
acquire a 'B2' language exam before beginning their higher-education 
studies. It is worth mentioning that most teachers think that this condition 
is realistic and achievable (Öveges & Csizér, 2018). The following statistics 
informs about the foreign language proficiency of Hungarians with 
secondary education. 
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Table 2. Number of language users with completed secondary education in 
engineering (thousands of persons) 

  Total With technical qualification English German 
2001 934 thousand 186,234 61,618 1,777 
2011 1.4 million 249,956 95,559 58,991 

 
As far as the Hungarian automotive-industry industrial common is 

concerned, the development of the players in the Hungarian labour 
market can take place in several ways. In the global context, teaching and 
learning English as a foreign language can be a link for connecting distant 
companies. The majority of the automotive stakeholders in the Hungarian 
market are of German origin, therefore this kind of language knowledge is 
not to be underestimated. The statistics were compiled during censuses 
(2001, 2011), thus they could be regarded as snapshots of a process. The 
number of people with secondary education have increased significantly 
over the last ten years, and probably, most of have been able to go on to 
higher education. The number of technically qualified people have 
increased even more (by 74%) during the ten-year period, which is a 
clear consequence of the expansion of education. With regard to language 
knowledge, the dominance of English and German is undisputed, which is 
a clear consequence of the economic processes mentioned above. At the 
same time, this figure also shows that there were nearly one hundred 
thousand (~ 95 thousand) people who, despite being qualified, could not 
speak either of the two world languages. 

 
Proposals for solution 
 
In my opinion, the obvious considerations, i.e. smaller groups and more, 
and better-qualified language teachers are needed, are wrong. Of course, 
if there enough resources to make a move in this direction, it is beneficial, 
but, based on the Slovenian good practice, as revealed by the results of 
Education First (2018), a higher share of GDP devoted to education or 
higher number of language classes are, albeit desirable, is not necessary 
by all means. Instead, what can produce results in the short term is the 
more efficient use of the existing resources. 

If additional resources are involved in education, their best use could be 
the creation of better environment and the development of language 
laboratories.  

Language classes, and more specifically language learning are needed 
reorganising. Language education should place much greater emphasis on 
continuous practice outside the classroom, as both students and teachers 
agree that this is the key to successful language acquisition. Where the 
financial resources of the students make it possible, for example, there 
could be leisure activities that students may choose instead of homework. 

Another solution would be to reconsider the concept of homework. At 
present, there is a great emphasis on the practice of grammar, which is 
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also an important part of language learning, but as a result the active 
language skills of the Hungarian population are relatively poor. 

 
Summary 
 
At present, Hungary shows a slightly below-average performance in the 
Central European region, while it lags behind the European Union as a 
whole even more.  

In order to have industrial commons flourish, it is inevitable that the 
lack of language competencies should not hinder their development; on 
the contrary, they should boost trade and thus the intertwining of different 
countries. This means that language teaching in different countries has a 
key task. 

Currently, Hungarian language teaching is highly text, translation and 
grammar-oriented, whereby the active knowledge of the Hungarian 
population, which would be most needed in building business 
relationships, for example, is below the expectations. In my opinion, the 
most important task is thus to shift the emphasis to improving speaking 
skills. Since both language teachers and students agree that the most 
important factor is practicing at home, I consider developing a system 
that supports and rewards such activities the second most important task 
to fulfil. 
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